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Executive Summary 

Introduction 

Social capital, which are the networks, trust, and shared norms that enable collective action, plays a key 

role in service-learning and community development. Yet, there is limited empirical evidence on how 

deliberate efforts to build social capital yield organizational benefits. This study examines four urban 
service-learning projects in Metro Manila during the 2024–2025 school year to understand how the 

structural, cognitive, and relational dimensions of social capital affect organizational effectiveness, 

member participation, and long-term sustainability. Specifically, it (1) assesses structural social capital in 

coordination and resource use; (2) evaluates cognitive social capital in shared norms and collective 

identity; and (3) investigates relational social capital in trust and reciprocity. Findings draw on end-of-

project evaluation reports to guide practitioners in embedding social capital strategies into service-

learning design and practice. 

Literature Review 

Putnam (2000) defines social capital as the trust, networks, and norms that facilitate coordination and 

cooperation for mutual benefit, while Coleman (1988) emphasizes its role in enabling actions within 
social structures by improving decision making and resource sharing. Fukuyama (2001) argues that trust, 

a central element of social capital, reduces transaction costs and supports organizational cooperation. In 

service-learning contexts, Bringle and Hatcher (2002) highlight that trust, reciprocity, and strong social 

ties form the foundation for effective and sustainable community partnerships. Lin (2001) further notes 

that intentional activities—such as participatory decision making, inclusive leadership, and culturally 

responsive engagement—strengthen social capital and enhance both organizational effectiveness and 

community participation. 

Theoretical Framework 

This study uses a social capital framework based on Putnam and Coleman, positing that organizations 

with high social capital, marked by strong networks, shared values, and mutual trust, achieve better 
outcomes, engage members more actively, and sustain activities over time. Three dimensions guide the 

analysis: structural social capital (the ties and mechanisms that facilitate information flow and 

coordination), cognitive social capital (the shared norms, values, and sense of identity that promote 
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cooperation), and relational social capital (the quality of interpersonal relationships, trust, and reciprocal 

obligations among members). 

Methods 

A qualitative document review was conducted on the four final evaluation reports for SY 2024–2025, 
each containing project narratives, stakeholder feedback, implementation logs, and sustainability 

assessments. The selected projects include (a) a youth tutoring program, (b) a flood-preparedness 

intervention, (c) a women’s leadership initiative, and (d) a capacity-building workshop for conditional 

cash transfer beneficiaries. A coding scheme aligned with the three social capital dimensions was 

applied: structural codes covered coordination meetings, communication platforms, and role definitions; 

cognitive codes captured shared goals, co-created plans, and collective visioning; and relational codes 

identified trust-building exercises, peer mentoring, and reciprocity practices. Data were coded and 

analyzed thematically to link social capital efforts with reported outcomes. 

Results and Discussion 

The findings, interpreted through the lens of social capital theory, underscore the profound impacts of 
structural, cognitive, and relational dimensions of social capital on project outcomes. Structural social 

capital facilitated efficient resource and information sharing, essential for effective project 

implementation. Cognitive social capital enhanced community alignment and collective action, directly 

boosting participation levels. The relational dimension, focused on trust and mutual obligations, emerged 

as critical in sustaining long-term community relationships and ensuring the continuity and resilience of 

initiatives. Practically, these insights advocate for the systematic integration of social capital-building 

strategies across the lifecycle of service-learning programs, highlighting the importance of fostering 

robust interpersonal relationships and shared community norms. Future research should further examine 

specific practices that effectively build each dimension of social capital, emphasizing quantitative 

measures for greater empirical validation. 

Conclusion 

This study confirms that strengthening social capital within community-based organizations significantly 

enhances organizational effectiveness, member participation, and project sustainability. Service-learning 

practitioners should prioritize strategies aimed at developing strong interpersonal relationships and 

networks as fundamental elements of effective, sustainable service-learning initiatives. 
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Executive Summary 

Service-learning has gained increasing recognition as a pedagogical approach that integrates academic 
instruction with meaningful community engagement. In higher education, it serves not only as a method for 
applying classroom knowledge to real-world issues but also as a space for meaning-making through reflection on 
community engagement (Parker et al., 2009). However, the success of service-learning differs considerably among 
students. Not all report the same level of engagement, satisfaction, or transformation. Students often begin their 
service-learning with varying degrees of motivation, which can influence their community engagement and the 
extent to which they benefit from it (De Groot et al., 2015). Research has shown that motivation, how students 
perceive their experiences, and learning outcomes all influence each other positively (Mayer et al., 2018).  While the 
extant literature on service-learning has documented several learning outcomes, few studies have explored how 
student motivation shapes their community engagement and meaning-making throughout their service-learning. 
Hence, this cross-sectional study investigated how motivation contributes to students’ perceived experience in 
service-learning. Insights from this study can inform higher education institutions on how to create service-learning 
opportunities that are deeply meaningful, reflective, and transformative for students.   

Theoretical Framework  

This study draws on Ryan and Deci’s (2017) Self-Determination Theory and Mezirow’s (1997) Transformative 
Learning Theory to explore the relationship between student motivation and the service-learning experience. Self-
Determination Theory posits that motivation lies on a continuum from amotivation (lack of motivation) to extrinsic 
motivation (external incentives or pressures) to intrinsic motivation (engagement out of personal interest or value). 
It emphasizes the importance of satisfying three basic psychological needs, namely autonomy, competence, and 
relatedness, for fostering internalized, self-determined forms of motivation that drive optimal learning and well-
being (Deci & Ryan, 2008). Transformative Learning Theory, on the other hand, proposes that transformative 
learning occurs when students encounter a disorienting dilemma, engage in critical reflection, and revise their 
previously held assumptions (Mezirow, 1997). In service-learning contexts, transformative learning may follow 
when students confront societal inequalities, experience discomfort or conflict, and reflect on their roles in the 
broader community (Adarlo, 2017). 

Methodology 

A total of 34 undergraduate students participated in this study. They were enrolled in Project Management 
(DEV 107), a service-learning course offered by the Department of Development Studies at Ateneo de Manila 
University, during the second semester of school year 2024 to 2025. DEV 107 provides an overview of managing 
development programs and projects from conceptualization, design, implementation, monitoring, and evaluation. 

The study participants answered an online survey containing the short version of Academic Motivation Scale 
(Kotera et al., 2023) and Service-Learning Experience Questionnaire (Lau et al., 2024). The 14-item Academic 
Motivation Scale measures amotivation, extrinsic motivation (identified, introjected, and external regulation), and 
intrinsic motivation to know, accomplish, and experience stimulation. On the other hand, the 12-item Service-
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Learning Experience Questionnaire measures perceptions of service design, training and support, student effort 
and workload, and community impact. 

Multiple linear regression at significance level of 0.05 was performed to determine whether amotivation, 
extrinsic motivation, and intrinsic motivation significantly contribute to the overall quality of service-learning 
experience. Jamovi was used for statistical analysis.    

Results 

A multiple linear regression model showed that intrinsic motivation (β = 0.57, p = .004) and amotivation (β = 
-0.36, p = .026) significantly contributed to the overall quality of the service-learning experience, explaining 36% of 
the variance (p = .003). Specifically, students, who were driven by curiosity, interest, or personal values reported 
higher engagement and satisfaction, while those who felt disconnected or purposeless were less likely to perceive 
their service-learning as meaningful. 

Conclusion and Recommendations 

The results underscore the importance of motivation as a core component of effective service learning. When 
students are intrinsically motivated and perceive their service-learning as meaningful, they are more likely to engage 
deeply, reflect critically, and internalize learning outcomes. Service-learning programs that are well-designed, 
emotionally resonant, and autonomy-supportive do more than fulfill learning outcomes. They create conditions for 
personal transformation. Hence, service-learning practitioners should ensure that training and reflection are part of 
the program structure; design projects that align with student interests and community relevance; use formative 
assessments and feedback to enhance perceived competence; and monitor students for signs of amotivation and 
provide targeted support. 
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