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JANE YUGIOKSING

The People-to-People Dimension

of China’s Belt and Road Initiative
Native Chinese Teachers’ Accounts
of Cross-Cultural Encounters in the
Philippines

The people to people component of the Belt and Road Initiative
(BRI paved the way for more Native Chinese teachers to have
lived experiences teaching in the Philippines. Through stories
and reflections of teachers, including that of the author who is
uniguely involved, this article offers insights on the accounts
of their personal experiences in teaching Chinese Mandarin
in the Philippines. The study totals seven faculty members
from different international schools in the Philippines and a
few volunteer teachers from the Ateneo de Manila University’s
Confucius Institute—all with experience in teaching secondary
students. These teachers compared their teaching experience
in their home country with their teaching experience in
the Philippines using a hermeneutic narrative approach.
Transitional challenges range from differences in pedagogical
designs, beliefs and attitudes, and curriculum expectation. This
study hopes to draw implications on managing cross-cultural
transition experiences and provide an understanding of the
diverse teaching and learning environment of institutions with
a westernized system of education for the benefit of future
Native Chinese teachers who wish to work in the Philippines.
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China’s Belt and Road Initiative (BRI) aims to foster connectivity
and cooperation among nations along its route, but is not limited to
countries along its path. Together, these countries account for about
60 percent of the world’s total population. To date, more than 65
nations, including the Philippines, has responded to China’s BRI by
becoming a member of the Asian Infrastructure Investment Bank
(AIIB) and by participating in the Belt and Road Initiative Summit
last May 2017. While several countries deem infrastructure and trade
as priority areas, the BRI’s cooperation priorities expand to that of a
people-to-people bond that includes building global education hubs
and teacher exchanges to promote its language and culture. Clifford
Chance Partner Maggie Zhao (2017) states that China wants to
transform its economy from one based on manufacturing to one
based on services. China has marketed sending volunteer teachers
worldwide under the guidance of the Office of Chinese Language
Council International (NOCFL) or Hanban—a government
supported agency and affiliate of China’s Ministry of Education,
which oversees and monitors volunteer teachers worldwide.

Over the past several years, Confucius Institutes have sprouted
in many locations in Asia, Africa, North America, the Middle
East, Europe, and Oceania. During the 12th Confucius Institute
Worldwide Conference last December 2017, Ma Jianfei, the Deputy
Chiet Executive of Hanban, mentioned in his closing speech that to
date a total of 525 Confucius Institutes have been established and
1,113 Confucius Classrooms are in operation within 146 countries
across the globe. It was also accounted that a total of 2.32 million
students studied at Confucius Institutes and Confucius Classrooms
with 12.72 million people benefiting from various related cultural
events. Apartfromrelying on the teachingsites setup by the Confucius
Institutes in various countries along the route, Confucius Institutes
actively cooperate with universities in China, jointly cultivating the
promotion of China’s language and culture. During the opening
ceremony of the BRI in May 2017, President Xi Jinping emphasized
that “State-to-state relations thrive when there is friendship between
the peoples. And such friendship grows out of close interactions
between the peoples, which demonstrates that cultural exchanges
and cooperation are the soul of the ‘Belt and Road™” (Gao 2017). In
the concluding remarks at the closing ceremony of the December
2017 conference, the Vice Minister of Education and Executive
Council Member of Confucius Institute Headquarter Mr. Tian
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Xuejin mentioned that the Chinese government will continue its
efforts in promoting the internationalization of education, improve
the level of opening up in education, contribute to the BRI to create
channels for people-to-people and cultural exchanges between
China and foreign countries, and provide high-quality services to
overseas students. The Confucius Institutes are important carriers
for the globalization of Chinese education and for the creation
of a successful model for educational exchanges and cooperation
between China and the rest of the world. Mr. Tian Xuejin hoped
that teachers and students of the Confucius Institutes “keep their
original aspirations firmly in mind, seek a common ground to the
largest extent, establish a long-term plan to improve systems for the
enhanced quality, level of learning, and adaptation on both sides”
(Confucius Institute Headquarters 2017).

Each Confucius Institute that was established has a unique focus
of its own. Some emphasize learning Chinese trade and business
while others focus on China’s rich traditions, like learning Chinese
medicine and martial arts. In all of this, the mode of learning China’s
rich culture and tradition starts with learning its language. Thus,
China’s first and foremost mission is to promote Chinese language
education. In support of its mission, we can also refer to the bylaws
of NOCFL that state it is part of their aim “to maximize mutual
interest and enable cultural and academic exchanges” (Hanban
2008)—the reason for the increase in Native Chinese teachers
worldwide, including the Philippines. As the Confucius Institute
continues to pursue its mission and aims, we find an increasing
number of Native Chinese teachers involved in varied international
exchanges and its related activities and inevitably finding themselves
confronting various intercultural differences, encounters, and
adjustments. In all of this comes the need to prevent cultural gaps
by strengthening informational tools that can prepare future takers
of China’s mission to reach out to foreign countries and promote its
language and culture.

As more Confucius Institute partners find themselves in
different educational institutes, we will find an increasing number of
teachers at different school levels experiencing a different teaching
norm trying to understand and make sense of their intercultural
teaching experience outside of China. Through the narratives of
the Native Chinese teachers’ classroom teaching experiences in the
Philippines, the study aims to understand cross-cultural encounters
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to manage future conflicts and enable individuals to appreciate
diversity in organizational settings brought about by unique cultures
and the varied systems of educational setups.

THE TEACHER AND MORAL EDUCATION

In this century, whether we admit it or not, we find that being
interdependent is a facet of life, which is very much made apparent
to us by technology. Digital technology has globally linked us in
communication, in technology, in trade, and in education. As we
become (inter)connected, we discover that indeed we are all unique.
This connectedness brings about demographic cultural identity and
hybrid ways of expression—being a teacher is not exempted from this
phenomena. As teachers, we express personal practical knowledge
gained through experience, learned contextually, and expressed
on landscapes of practice (Xu and Connelly 2009). Every teacher
enters the classroom with their own value system, their beliefs, and
ideas of how teaching and learning should happen. A teacher’s deep
engagement to teaching and learning is connected to one’s values,
beliefs, and assumptions (Benade 2015). This can greatly influence
one’s teaching style.

For most East Asian countries, we see fragments of moral
education still very much influenced by Confucian ideology. In
China, Confucian thinking has greatly influenced Chinese society
and its values for centuries (Wang 2004). From the Analects, we
find different schools of Confucianism such as Han Confucianism,
Neo-Confucianism, and Contemporary Neo-Confucianism.
Despite variations in ways of doing, Wang suggests that Confucius
constructed a relatively coherent system of moral education that
is divided into five dimensions based on philosophy, contents,
principles, methods, and evaluation. Here, we see deep tenets on
the importance and high regard given to education as defined by
Confucian philosophy. Attaining high academic performance is
seen as impetus in attaining a better life in the future. This is seen
in the Chinese government’s annual examination known as Gaokao.
'This examination is documented to have changed the lives of tens
of millions of people. For many Chinese, passing the national
examination determines their future lives, their future careers, and
their future success (Xinhua 2008).
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Teachers with a strong Confucian philosophical background
possess ways of doing that legitimize their practice and at some
point this crosses a boundary of expectation that combines culture
and one’s choice—choices that might have been unconsciously borne
from ideas in ancient Chinese societies and ideology. The Three
Fundamental Bonds and Five Constant Virtues are not directly stated
by Confucius but since they have been constructed by his followers,
we find that Loyalty and Filial Piety is a core that has become
generational knowledge and the prevailing social and educational
norm that gives absolute authority to the emperor, husband, son,
masters, and teachers. Teachers are seen as the highly authoritative
source of knowledge, thus students should follow their teachers and
give them their utmost respect. With this, we see school systems
filled with students with strong Confucian Heritage, students who
are quiet and keep their opinions to themselves not daring to disrupt
the teacher while in discussion (Han and Scull 2010). We also find
these students more adept to rote memorization, drills, and repeated
practice to attain perfection. They are overly familiar with written
assessments as the norm of evaluation (Li 2006). Wang determines
that the Confucian ideas of good moral education mean “good habits
that should be cultivated from early childhood and that bad conduct
should be eliminated” (2004). This kind of thinking has been passed
down to later generations and even up to contemporary generations.

Last July 10, 2006, a Chinese media outlet featured a type of
homeschooling in Shanghai called “Meng Mu Tang.” As Sheng
(2013) mentioned, the teaching contents of Meng Mu Tang
tollow works of Confucius thereby educating children in line with
Confucianism. Here we find a complex and dynamic world deeply
rooted in history, culture, and beliefs that affect strategies and
approaches in ways of teaching and learning. In 1901 under Act No.
74, the Philippine Commission authorized the Secretary of Public
Instruction to bring to the Philippines 600 teachers from the U.S.A
bringing with them English Instruction and education into different
classrooms nationwide. Since then, the Philippines has patterned its
educational system to American standards and is greatly influenced
by western thoughts and ideals. This frame of reference provides
a different educational background experience that can signal
dissimilarities in pedagogical approach unless advanced appropriate
trainings or measures are conducted. Without bias or prejudice, this
study was conducted to best bridge future cross-cultural barriers
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that can occur in other classrooms. This study presents a narrowed
scope of the practice and experience of Native Chinese teachers
as the provided narratives are personal and individual in nature.
'The intention of the study is premised on the uniqueness of each
teachers’ narrative to provide a depth of intercultural understanding
and a tool for effective communication, especially considering that
China’s BRI people-to-people exchange expanded its horizon to the
field of education.

RESEARCH METHOD

Seven Native Chinese teachers currently teaching Mandarin in
secondary high school in the Philippines were invited to join this
study. The teachers were required to have had a minimum of at least
two years experience teaching in the Philippines. Each teacher was
provided with a preferred pseudonym that was used throughout
the research process: Teacher Ana, Teacher Candy, Teacher Nuri,
Teacher Rain, Teacher Sunshine, Teacher Happy, and Teacher
Strong. Teacher Ana and Candy came from the northeastern part
of China, from Jilin Province. Teacher Nuri and Rain came from
Mongolia while Sunshine, Happy, and Strong came from the
southern part of China (Guangzhou, Guangxi, and Fujian Province
respectively). All seven teachers graduated from universities in
China before coming to the Philippines. While these teachers
share a common current occupation, their arrival and stay in the
Philippines are different: three of the teachers continued with their
studies (masters degrees or a certificate course) in the Philippines;
two came to the Philippines for work-related reasons; and the last
two came to join their families.

The teachers taught Mandarin in different year levels with the
large majority of the school’s student body composed of Filipino
students and the minority composed of students with foreign descent
(Spanish, American, and Chinese heritage). These schools have
student populations ranging from 150-250 students at the least and
500-600 at the maximum. Four of these teachers work in a school in
the southern edge of Metro Manila; one located near international
work hubs along Pasig City; and two in the highly urbanized area of
Taguig. The student population and location of the schools indicate
that these schools cater to students that belong to privileged families.
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The purpose of this study is to allow the participants’ voices to
be heard as they reflected on their lived experiences and transitional
experiences teaching in the Philippines. Hour-long interviews
were conducted with minimal interruptions and occasional
promptings to sustain the continued collection of stories narrated.
The interviews did not follow preset questions; instead, participants
were invited to share their experiences as Native Chinese teachers
in the Philippines. They were given the freedom to share their
thoughts vis-a-vis their experience of teaching in China and in the
Philippines. The Native Chinese teachers’ narratives suggested that
they came from varied teaching and learning backgrounds, each
with its unique interpretation and understanding of how to frame
standards of global education and qualities of student learners. Their
narratives directed me to use the hermeneutic narrative approach,
which positions the study with a paradigm that emerges from the
idea of realities being divergent and dependent on who is creating
it based on interpretations of their lived experiences. “It attempts to
describe and interpret these meanings to a certain degree of depth
and richness” (van Manen 2016, 11).

In critical hermeneutics, interpretative activity is taken further
and goes beyond secking the visible “to the exposure of concealed
motives that move events and shape everyday life” (Steinberg and
Kincheloe 2010). Dilthey suggests that hermeneutic narratives are
closely linked to phenomenology; however it goes further in seeking
to interpret lived experiences by exploring what people say or attempt
to fathom their understanding of their own thoughts and actions
(Makkreel and Rodi 1985). We are to view the world through
their eyes so that we can also relate and accord to a given response.
According to Krathwohl (2009), the construction of realities is
dependent on the meaning attributed to things and persons and
the social constructs of realities. By maintaining a conscious link to
practice and providing an intersection for meanings, the teachers’
shared experiences are viewed in terms of understanding and
interpreting their lived experiences in the context of a new teacher in
a new environment (Bogdan and Biklen 1992) and analysis is derived
with caution. As critical hermeneutics goes beyond description,
themes are also provided to enable the researcher to make sense
of the transcribed data of the lived experiences of participants.
Thus, three overarching themes of the reflected sentiments of the
participants are: Teaching & Learning, Attitude & Response, and
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Curricular Design. These selected themes provide a scope for critical
discussion whereby first person narration will often be used in this
paper to provide authenticity for the voices of the participants.

REFLECTING ON TEACHING & LEARNING

The teachers’ classroom experiences are accompanied by pedagogical
assumptions that are borne out of each participant’s individual belief
system. From the narratives, it appears that a primary difference
identified is the shift from a teacher-directed way of learning to
a student-centered one. The teachers realized the need to modify
their teaching practices especially considering the diverse school of
thought allowed by the Philippine education system. While some
have heard of the International Baccalaureate (IB) system, the
participants were surprised and newly introduced to schools like
the Montessori System, Bank Street Method, Multiple Intelligence,
and Waldorf Schools. They were surprised to find a multitude of
schooling systems in the Philippines.

The teachers needed to adjust because of these different
pedagogical practices required by each school that expounds on
a student-centered way of learning encouraging a student inquiry
based approach. The idea that students can discover new ways of
learning and knowing through their own inquiries rather than being
presented with content knowledge is a foreign experience to the
participants who had grown up in China. The teachers unanimously
mentioned the bulk of information they had to memorize, especially
in preparation for their National Examinations.

Teacher Nuri mentioned that “before the examination day, I did
not sleep because I am afraid I might forget everything I memorized,
but of course I realized that I am just so nervous.” For Teacher Rain,
her teaching experience in the Philippines is actually a welcome
change from her previous notion of learning as defined by the need
to memorize numerous facts to “learn” something: “I actually liked
that here in my school, they don’t pressure students to memorize
a lot, my supervisor keeps reminding me that it is okay if students
cannot memorize everything I give them, as long as they enjoy
my class.” For Teacher Candy, teaching is more about the teacher
rather than the students. “In China, I am used to just deliver [sic]
the lecture to each assigned class and that is my usual day. Now that
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I am teaching here in the Philippines, I feel that I have to prepare
more because students can ask you anything—actually, I am worried
that students will ask a lot of things. My problem is that the school
supervisor is the one who encourages students to ask, I find this
practice quite odd, it is too child oriented where teachers need to
adjust too much to their students.”

All seven participants grew up and were educated in China
where teacher-directed learning is the norm. For a majority of
their lives, they have been exposed to a scene where the students’
desks are facing the teacher who gives instructions and directions
for each student to follow—not question. The teacher is the “giver
of knowledge” (Orozco 1992) therefore students are compelled to
follow the teacher.

'The teachers are overly familiar with a system where the teacher
directed the learning and the students only listened day in and
day out. We see here evidence of rote learning but doubtingly the
evidence of true learning. Upon sharing their lived experiences
teaching here in the Philippines, all four teachers (Ana, Candy,
Happy, and Strong) mentioned initially being surprised with
the classroom setup when they came to teach in their assigned
progressive schools. Surprisingly, according to the school directress
or principal, the students’ desks do not necessarily need to face the
teacher; whereas for these teachers, the students’ desks need to face
them for the students to be more attentive and to be better listeners.
However, in all cases, their supervisors seemed to have the same line
of thought regarding student learning occurring inside and outside
the classroom.

Teacher Ana was one of the most surprised teachers when her
supervisor gave her the freedom to bring her students to the school
field for teaching or assessment. “School fields in China is [sic]
only used for PE classes and seats are always arranged facing the
teacher. This is the first time I saw my class within a circle design
of seating arrangement. My superior said it is better to see everyone
but I am not sure if I agree.” On another note, Teacher Candy
mentioned that it took her a while to adjust to the classroom setup
of her Grade 9 class, “I still believe that students should face their
teacher while teaching, because my student [sic|] are arranged in a
U-shaped seating arrangement and I see them signaling something
to the student across them. I find it irritating especially when I am
discussing lessons.”
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Not only is the teaching environment “too relaxed” for the Native
Chinese teachers but so is the attitude toward homework. Teacher
Strong commented, “I actually feel that by not giving assignment
or homework on weekends [this] doesn’t help the students. We
were also told that students should finish their work in school and
homework should only be given during examinations as a review.
The school emphasize [sic] that students are supposed to learn in
school only and weekends should be devoted for family day. I don’t
think this is good practice. In China, I always have homework even
on weekends.”

The lived experiences of the teachers provide us with varied
responses. However, the common denominator is that all participants
seemed to command a similar teacher dominated classroom
context in which the teacher talks and the students listen. With
the BRI’s ongoing expansion of people-to-people exchange, it can
be highlighted that participants need to adjust to new pedagogical
approaches oriented toward a student-centered mode of learning to
address the globalized education system. The change might initially
challenge accustomed teaching and learning ideologies; but through
active Professional Learning Classroom observations, it is hoped
that the participants of the study can embrace a pedagogy that is
different from their learning experience.

REFLECTING ON ATTITUDES & BEHAVIORS

As previously narrated, participants of the study commanded a
disciplined classroom environment wherein teachers are in charge
and students just follow and listen. The Confucian philosophy also
emphasizes that teachers occupy a superior position and have a
dominant rule whereby “respect” should be the utmost atmosphere
in the classroom. The Confucian value of respect to elders, to
authority is carried out without question (Han and Scull 2010).
In this study, the Confucian norm of “respect” stood out the most
in each narration. One teacher narrates her belief that students
simply need to follow the decisions that she has made concerning
the deadline of homework or the schedule of assessments. She feels
that students bargain too much regarding the assessment schedule
or homework deadline—something unthinkable when she was
teaching in China.
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Several of the teachers echoed similar concerns. As Teacher Nuri
recounts, “One day, I told my students that they need to memorize
thirty new words and that the class will have [an] assessment after
the weekend. But then one student told me that I am too much
since I just gave the new words, how can I already give them [an]
assessment.” Teacher Nuri was uncomfortable with the student’s
reaction. “I am the teacher, I know what is best for the class and the
student has no right to tell me when I should give the assessment.”
Teacher Candy teaches Grade 11 students and found herself
remembering her irritation in an instance where she called her
student’s attention for drawing during her class. “I asked why he is
not listening. Guess what, my student just look [sic| at me, then show
his drawing to his classmates, then his classmates clapped at his
drawing, then he continue [sic] to draw.” Teacher Candy states that
because students are given too much freedom to express themselves
it brings about such bad behavior. “Back in China, this pupil will
automatically be reprimanded by [the] discipline office because his
action shows disrespect to me. Here in my school, they told me that
students can go to guidance and have a talk with the counselor.”

Another case in pointis the experience of Teacher Happy. Teacher
Happy presents her lessons through PowerPoint presentations or
short video clips, having been hired in a technologically driven
campus. However, she gives explicit instructions to her students to
copy new words and phrases she will flash through the PowerPoint.
To her surprise, one of her students loudly said “Laoshi, why don’t
you just upload the PowerPoint to Google Drive just like the other
teachers; and why do you want us to copy when you can send it
to us?” Teacher Happy felt disrespected because this showed the
student’s upfront attitude of wanting her way with things.

With the experience of Teacher Sunshine and Teacher Rain,
we find that links to the Confucian norm of respect are not only
confined to the student-teacher relationship, but are also expected
from parents and colleagues. Teacher Sunshine comes from a family
of teachers in China. With her upbringing and family background,
she thought that she would easily gain peoples’ respect, even from
her international colleagues. She was caught off-guard in one of the
faculty meetings when her male American colleague disrespected
her by chiding to the rest, “Don't listen to her, she is too Asian.”
Teacher Sunshine said, “In China, no one will dare say that to me
or my family, we are well respected because we are [a] family of
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educators, and my American colleague should also respect me like I
respect him because we are both educators.” As can be seen, different
cultural upbringings contribute to different ways of understanding
social norms. “Diversity should be seen as a problem to be fixed for
the purpose of conformity” (Jhagroo 2012) and not mere differences
to be taken for granted.

Teacher Rain who teaches Mandarin in one of the international
schools in the southern part of Metro Manila retells her experience
with her students’ parents. Parent Teacher Conferences are part of the
routine of a teacher, but each encounter is uniquely different. Teacher
Rain narrated two different situations which made her reflect on the
different parenting styles and expectations in the Philippines and in
China: In one of the 3-way student-teacher-parent conferences, she
directly told her student, “You need to promise mommy that from
now on, you will do the practice writing homework I give so that
you can get a better grade.” Teacher Rain was surprised to hear the
response of the mom, “Teacher, no need for so many homework, I
am already happy if my child can speak. Don’t force him to write
a lot.” In another instance, Teacher Rain called the attention of
her student’s mother who requested for a month-long vacation to
visit the dad who is assigned to work in Europe. Teacher Rain told
the mother to let her child bring some school work abroad to keep
up with the class lessons considering that the assessment period is
right after their return. “The mother said that they are on a family
vacation and she is sure her daughter can catch up when they come
back from vacation.” Teacher Rain shares that there is a contrasting
response and reactions from parents: In China, parents will always
agree with the teachers’ suggestions as parents believe that teachers
know best regarding the education of their children and therefore
they respect their suggestions. Whereas in her individual experience
here in the Philippines, she realized that the teacher’s suggestions
only come second to the parent’s decision.

The different stories narrated offered a glimpse of varied
behavioral and attitudinal responses that may have created an
unhealthy environment between and among members of the
learning community. While some of the teachers’ experiences
affect cultural impressions, it is part of the journey of navigating
through the complex intercultural experience and understanding
the multifaceted interiors of the new country and society. Each
experience narrated is unique, valid, and worthy of referencing for

56 Social Transformations Vol. 7, No. 2, Nov. 2019



tuture Native Chinese teachers who will venture into teaching in

the Philippines.

REFLECTING ON CURRICULAR DESIGNS

A common reflection shared by the teachers in their narratives
is the difference in the curricular implementation in their home
country and that of their host country, the Philippines. In their
home country, there is a set national curriculum that all schools
abide by and standard textbooks are provided by the government
tree of charge. Coming from an education system wherein textbooks
and curricular structures are dictated at a national level, all seven
teachers find it peculiar that in their host country students buy
their own textbooks and each individual school can create their
own curriculum based on their school’s vision and mission. For
them, a curriculum should be specific and content-driven. It is
better if the teaching context comes from a national level to prepare
students for future academic achievement examinations. Uniformly,
they expressed that curricular structures should not be flexible
and bendable depending on the students’ needs. The participants
realized during their in-service training that their host school gave
them a curricular document that is not content-driven but defined a
range of expected student learning outcomes: “we teach by example,
we called it IB Learner Profile because the method of teaching is
by example and therefore IB teachers are models to their students.”
We are to develop lifelong learners who are critical thinkers that are
confident and creative, globally connected, and consciously minded
to effect change (Seefried 2008).

Teacher Strong mentioned that the lack of an implemented
national curriculum “was challenging. I have no textbook. I don’t
know where to start. When the school coordinator gave me the
Mandarin curriculum for Grade 6 to Grade 8, it was just a piece of
paper with [the] school mission and vision and course objectives and
what is the expected student outcome.” For Teacher Strong, these
curriculum concerns were completely unexpected. Upon asking her
supervisor about references and books to use, her supervisor replied,
“It is all yours. Check out the library or the web.” Teacher Strong
is familiar with a structured content delivery of lessons that had a
set curriculum for the year and a syllabus with prescribed content
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and topics that come with a textbook and a workbook most of the
time. Her narrative also suggests that she comes from a structured
curriculum that allows little opportunity or autonomy for teachers to
create their own curriculum. The flexibility and autonomy of the new
system caused anxiety as she tried firsthand the new system, which
involved searching for teaching materials and developing sources.

In the same manner, Teacher Nuri echoed the same sentiment.
“I feel it is hard work for teachers here in the Philippines because
students don’t have workbooks, and teachers always have to find their
own resources on the web or in some reference books.” For Teacher
Nuri, it is alright to use PowerPoints but it is time consuming to
always prepare worksheets for students. “The school coordinator tells
me to give more worksheets rather than examination; and I was also
told that worksheets is [sic] not necessarily written. It can also be
from the web or online resources.” In China, worksheets are mostly
found in workbooks and teachers only become busy when they
are preparing for examinations. Wu and Zhang (2006) states that
immigrant teachers from eastern countries, such as China, Japan,
Korea, Singapore, and Vietnam, experience an assessment-driven
curriculum. One of the adjustments Teacher Nuri is facing in her
new school is the changing dimension of curricular implementation.
As we move to the digitalized age, shifts in pedagogy and classroom
practice are therefore likely to be influenced by digital technology
replacing traditional classroom and educational approaches
(Beetham and Sharpe 2013). Whereas some teachers still present
knowledge to students in a traditional manner, the curriculum for
the twenty—first-century classroom needs to be flexible and open to
address the needs of the twenty—first-century learner. The concept
of twenty—first-century learning reflects fluidity, unpredictability,
and complexity. Do we really need a structured academic focus on
curriculum? (Bolstad et al. 2012)

CONCLUSION

As future global teachers, there is a call to raise awareness for social
phenomena occurring on the other side of the sphere. This raised
awareness is seen more frequently now as we come across more
teachers having the opportunity to teach in a culture different from
the one in which they have been born and raised. This is exactly what
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has been happening under China’s BRI people-to-people exchanges.
However, we should also note that by entering another culture’s
lifestyle it provides an avenue for comparison. Here is where we
thread the line of being cross-culturally sensitive and knowledgeable
about the diverse cultures of the world.

As educators, Freire (1998) pointed out that education is not
neutral and stipulated. Teachers make a conscious set of choices and
one of these choices is to be ethical in their thoughts and actions.
As evidence of ethical thinking, teachers are encouraged to reflect
on their practice and choices. Reflection-on-action is part of good
professional practice and involves looking at evidence and thinking
about alternatives (Schon 1983). With China’s global plan of placing
Native Chinese teachers in front of every nation’s classroom, it
should also be a goal of China’s BRI people-to-people (teacher)
exchanges to ensure that quality and efficient teaching and learning
occur in each culturally challenging classroom. Finding a ground of
solutions, adjustments, or remedies to differences in a cross-cultural
or intercultural teaching environment is a process that needs to be
undertaken with careful planning.

Hopefully, the narratives in this study can serve as a starting
point in developing a shared definition of what constitutes effective
teaching in cross-culturally or inter-culturally challenging
classrooms. ‘The narratives of the teachers shed light on some of
the challenges that Native Chinese teachers encountered while
teaching in the Philippines. Professional challenges are a complex
combination of beliefs and practices translated into differences in
expectations and pedagogical approaches. By offering a platform for
these challenges and stories to be heard, the wider audience from
the home country to the host country are given the opportunity
to suggest adjustments and mediate change to help practitioners
embrace transition processes and unsettling experiences to better
bridge gaps experienced during cross-cultural encounters.
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