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Figure 1. Recording environment for Magisterial Lectures.

Productions were scheduled once a week, with three lectures recorded on each pro-
duction day. The productions began at 8 a.m., when the technical crew set up cameras,
microphones, and lighting equipment addressing the specificities pertaining to equity and
quality, and ended at 4:30 p.m. In between each lecture, the sound stage was sanitized in
keeping with safety protocols. Notable here was that four members of the production team
were trained safety officers, which helped ensure high safety standards on site.

The lectures were subject to post-production editing, where presentation slide decks
were incorporated into the live recordings. The postproduction process typically took
3–4 weeks. Presentation slides were treated as visual aids and inserted at key points to
assist viewers appreciate the lecturer’s points. The lecture director however maintained
directorial control over the use of supplementary video material. Once ready, executive
producers and line producers reviewed each lecture carefully before permitting its release
via Aret² ’s website and YouTube channel. Each Magisterial Lecture has a dedicated page
on the Connect page of the Aret² website where slide decks and other related materials are
available for download.

5. Methodology

To measure the impact of the Magisterial Lectures, we made use of data from three
sources: access statistics from YouTube, a student survey, and a teacher survey. Partici-
pating students and teachers completed a self-report survey that asked about their use
of the Magisterial Lectures and their thoughts and feelings about the medium and its
effectiveness. Data were anonymous. Respondents were free to decline to participate,
without consequence, at any time. All data collection and analysis methods were submitted
to the University Research Ethics Committee. The Committee classified the protocol as
exempt from a full ethics review.

5.1. Respondents

We employed a purposive sampling method in recruiting student and faculty re-
spondents. Our recruitment process considered how the Magisterial Lecture producers
actualized content in the Magisterial Lectures. We noted that Philosophy and Science
and Society faculty members were the most enthusiastic about integrating the Magisterial
Lectures in their courses. They were the first to identify the lecturers and lecture topics that
they wanted recorded as an OER. Furthermore, we limited our survey to these two subject
areas because undergraduate students are required to take Science and Society and certain
Philosophy classes regardless of their specializations.

To be eligible to participate in the survey, faculty had to require their students to
watch at least one Magisterial Lecture as part of their course. Faculty who responded to
our request by saying that watching Magisterial Lectures was optional or that they did
not require Magisterial Lectures at all were excused from participation. Students, on the
other hand, had to be members of classes where faculty members required the viewing of
Magisterial Lectures as part of their course content.
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We initiated our purposive recruitment by requesting permission and soliciting sup-
port from the Chair of the Department of Philosophy and the Coordinator for Science and
Society. Upon receiving their approval, we wrote the faculty members individually to
ask them to respond to the faculty survey and distribute the student survey form to their
students. The survey links were attached to the email invitation issued to each teacher.
Both faculty and students were given three weeks to respond to the survey, but this was
eventually extended to six weeks. We also initiated follow-up communications to faculty
members to remind them to answer the survey and encourage their students to respond.

5.2. Instruments

Both faculty and students were asked to complete an adapted version of the Effec-
tiveness of Video Lectures Instrument of [35]. Respondents had to indicate their levels of
agreement with the following statements (Strongly Disagree to Strongly Agree):

a. Quality of Video Presentation

i The visual design was satisfying;
ii The lecturer presented well;
iii The pacing of the lecture was appropriate;
iv The lecture experience was pleasing; and
v The production quality of the lecture made it appear more credible.

b. Depth and Quality of the Learning Content

i. The content of the lecture helped me with my course;
ii. The flow of the content was logical;
iii. The content was informative;
iv. The content was relevant to my course; and
v. I believe (my students/I) felt motivated to learn from the lecture.

c. Aid to Retention of Learning

i. The lecture aided with (student/my) retention of course concepts; and
ii. The lecture enhanced (student/my) knowledge and skills.

d. Ease of Use and System Support

i. The lecture was easily accessible; and
ii. (Student/my) computers supported the lecture files seamlessly.

We collected some demographic information from both faculty and students, including
the city/region/country from which they were accessing the Lectures and the type of
Internet connection they were using. We asked faculty for the number of years that they
had been teaching. We asked students for their year levels and under which of the Ateneo’s
five schools their majors were. In addition, the faculty were asked which Magisterial
Lectures they required. They were also asked to describe the curricular context of the
Lectures, i.e., for what lesson the Lecture was, what learning activities preceded the Lecture,
and what assessments succeeded the Lecture.

The survey was available through a link connecting respondents to a Google Form
included in the email communications to teachers who met the selection criteria.

6. Results

The analysis of YouTube statistics and the results from the faculty and student surveys
provide some evidence of the breadth and depth of the Magisterial Lectures’ reach.

6.1. YouTube Statistics

We referred to the statistics automatically generated by YouTube in order to measure
the lectures’ reach and found that the lectures had a global audience. Between July 2020,
when the lectures were first released, and 14 January 2022, there were 373,699 lecture
viewers. The large majority of viewers (88.7% or 331,480) were from the Philippines. A
total of 1.7% (6510) were from the United States. Analytics show that the lectures were


